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Abstract 
The 6-3-3-4 system of education, which has evolved from the 
Nigerian Educational Research and Development Council 
(NERDC) materials of 1973, was designed to put Art in its right 
position in schools, especially Secondary Schools. This article seeks 
to: (1) establish whether the government-approved syllabus of Art is 
available in the Schools. (2) verify if there are qualified Art 
Teachers; (3) determine the extent of Art curriculum objectives, 
awareness of the school authority; and (4) determine the concept and 
characteristics of art teaching activities in the schools. The Major 
findings are: that the government approved syllabus is available in the 
schools; there are only few qualified Art Teachers teaching in schools, 
only the qualified Art Teachers are aware of the objectives of Art, 
unqualified Art teachers are not aware of the principles of Art 
teaching; and there were no standard criteria for assessing students' 
art works. Recommended are proffered. 

Introduction 
The 6-3-3-4 curriculum in Art, which has evolved from the Nigerian Educational Research 

and Development Council (NERDC) materials of the 1973, was designed to put Art in its right 
position at all levels of Education (from primary, secondary and tertiary). It was based on the 
systematic approach, which stresses the identification of the needs of the society as a pre-requisite for the 
determination of objectives, selection of content, organization of learning experiences and 
evaluation of the attainment of objectives. 

The National Policy on Education f2004:24a) stipulates that the Junior Secondary School will 
be both prevocational and academic, it will teach the basic subjects which will enable pupils to 
acquire further knowledge and develop skills. At the junior secondary school, the policy also 
emphasizes both practical and theoretical knowledge, which include art education as core subject and 
elective senior secondary school. The implementation of these programmes took effect from 
September 1982. 

Art education has undergone various pronounced developments. It could be observed that 
there were significant reforms in Art Education in Nigerian Secondary Schools Cultural and Creative 
Art Curriculum. Akolo (1990) notes that the art curriculum was designed to facilitate the needs of a 
programme in Fine Arts. The first three years of secondary .education would provide a basic 
background in Creative Art as well as form part of the students' general education, and the last three 
years of secondary education would meet the needs of both producers and consumers of art. The art 
programme as conceived, was regarded as a synthesis of traditional art of Nigeria (Arts and Crafts) 
and selected' aspects of such basic art as drawing, painting, sculpture and design that would have 
meaning and relevance for the students and the society. 

The emphasis on functional skills relegated traditional objectives of art education to a 
peripheral status and has raised so many questions that demand urgent and critical analysis and 
discussions. The purpose of this article is to examine whether the government approved art syllabus is 
available in the schools, verify if there are qualified art teachers, determine the extent of art 
curriculum objectives awareness in the schools, and determine the concept of art teaching in schools. 

Objectives of Art at the Secondary School 
Akolo (1990) perceived that art teacher should be acquainted with the principles and practice of 

education as well as the curriculum theories if he is to teach effectively. Also Fatuyi (1990) notes that 
it is important that the teacher should tailor his art teaching methodology towards achieving the 
objectives of his subject. The stated objectives of art at the secondary school are to help the student: 1) 
develop a language for expressing ideas, feelings, emotions, and moods through a variety of art 
experiences; 

 

2} gain understanding of the media of expression; 
3) learn the proper use of tools, equipment and materials; 
4) understand and appreciate works of art (man-made and natural) 
5) develop interest for a future vocation in art; 
6) have adequate s k i l l s  and competence for higher education in art; and 
7) see the usefulness of art in other subject areas (NPF,, 2004). 

Mbahi ( 19W) emphasizes that I he evaluation of art teaching outcome should be considered in terms of the art 



teaching objectives attainment. With the staled objectives above, it is expected that are programmed at the 
secondary school will achieve i t s  objectives. 

Art Curriculum Development and Cultural Policy 
The 6-3-3-4 system was formally announced at the Nigerian Educational Research Council (No\v XFRDC) 

who organized a National Secondary Education Curriculum Workshop from September 9" to 23U. 1973 at the 
conference centre of the University of Ibadan. Federal Government then introduced six-year secondary education 
policy, in which a secondary school education would be in two stages, each of a three-year duration. The Fine Arts 
in the first three years of secondary education would provide a basic background in creative arts as well as form 
part of the students' general education. The second stage (last three years) of secondary education would meet the 
needs of both producers and consumers of art (Notes, NRC workshop, 1973). 

There were several workshops organized by the NERDC in 1985. February, March, May and J u l y  a l l  of the 
same year to discuss the art curriculum in secondary schools. At the end of the workshops a new curriculum for 
senior secondary schools was developed. The new curriculum put emphasis cm the production of potential art 
students" connoisseurs and enlightened art critics (Akolo, 1999). 

The cultural policy ( 1988:6) states that it shall promote an educational system that motivates and stimulates 
creativity and draws largely on the traditional art values. Also, it (1988:8) recognizes that the culture is dynamic and 
it seeks to ensure that the educational system reinforces the nation's capacity for change; the policy in addition, intends 
that the curriculum content w i l l :   
( I )  enhance the common heritage of Nigerians;  
(2) inculcate an awareness of national history, folklore, beliefs and thought system;  
(3) encourage vocational and leadership training; and  
(4) emphasize cross cultural research (NCT, p8). 

Both the guidelines of 1973. curriculum and the cultural policy of" 1988, realize the need for the auricular to 
be subject oriented, society centred and child centred. In the 6-3-3-4 system emphasis on vocational training for 
self-reliance; it emphasizes the promotion of creativity. Also, the cultural policy relies on an in-depth knowledge in 
literature, the performing arts, fine arts and crafts for the dynamic growth and development of the cultural heritage.  

The State of Art Syllabus at the Secondary School Level 
There are common areas of constraint on art education syllabus at the secondary school level and presumably 

also the main determinants of choice, failing roll and success in art education. According to Akolo ( 1990). The 
secondary schools use four types of syllabuses. One is prepared by the State M i n i s t i }  of Education. Another is 
developed b> the Classroom Teachers themselves. Then, there is the National Art Curriculum for Secondary 
Schools prepared by the Nigerian Educational Research and Development Council (NERDC). Finally, there is the 
art syllabus which is distributed b> West African Education Council (WAEC). Teachers arc free lo use one or all the 
syllabuses. The syllabuses put emphasis on students' personal development and interest. 

Many administrators, headmasters, parents, teachers and students fail to see the importance of art in 
secondary education because of their own indifferent experience at school. Art performs important functions in 
the general development of the adolescent. The role and importance of art education in the secondary schools cannot 
be over-emphasized because art education will help any society to forge ahead in industrial and technological 
advancement (Mbahi. 2000). 

The secondary school curriculum is fairly well structured and standardized for all West Africa by WAEC. 
Actually West Africa is divided into two zones for WAEC's purposes; one includes  Ghana, Sierra Leone and 
Gambia, and the other is Nigeria alone (Omabegho, 1984). The art teachers are faced with problems, which to some 
extent are peculiar to their own field. Art does not enjoy unchallenged status as do some other subjects in the school 
and it is possible that no other subject depends much on the skills, personality and interests of the arts teachers 
(Mbahi, 1999). They are usually allowed almost complete freedom to design their activities besides the one 
provided by WAEC, state ministries of education and NERDC. 

According to Mbahi (1999), timetabling for art is inappropriate, leading to either fragmentation or too 
much integration al this level. Art is timetabled like other subjects in short periods of 45 minutes. This seriously 
reduces the quality of work. There is often no time in single periods for groups to develop ideas satisfactorily. 

Previous Studies on Evaluation of Art Curriculum in Secondary Schools 
With regards to the evaluation of the attainment of the objectives of the curriculum, Akolo (199(2) perceives 

the need for one not only to find out if they could be achieved essentially through formal education but also to evaluate 
the proposed means of achieving the objectives. The 6-3-3-4 curriculum, on its own, is quite adequate but one is not 
sure if the schools have the means for achieving the objectives. The means and setting, according to Akolo (1984) 
include the administrative support, the physical facilities and societal support. Also, the means or the resources for 
achieving the objectives include the ideological, the psychological, financial and physical factors. 

The Nigerian Society for Education through Art (NSEA) in 1985 and 1988 discovered that a great number of. 
schools have no art teachers while a lot of graduates remain unemployed. Most schools have not adopted local tools 
into the system as suggested in the 6-3-3-4 Curriculum and Cultural Policy (1988). 

Meseda (1985) carried out a study on the content of art activities in post primary schools in Abuja and came up 
with these findings in terms of scope and content of art education. According to Meseda (op.cit) the subject faces some 



problems at this level even of the few teaches among the existing schools. For example, there were as many as three 
art teachers in some schools while there was none in others. Some of the art teachers had not obtained the requisite 
qualifications that should enable them teach at that level. Therefore, methodology of teaching was missing from their 
training. Meseda (1985) also discovered that there was lack of uniformity in art syllabuses among secondary schools. 
Most of the art syllabuses were compiled by art teachers in their various schools. 

Mbahi (1990) discovered irrelevant curriculum content and poor teaching methods in secondary schools. 
Also, he discovered that: (1)  Art was not taught in most of the schools; (2) Schools used curriculum designed 
from Borno State Ministry of Education which lacked the principles of organization; (3) There were no permanent 
structures for art and normal classrooms were converted into art rooms; (4) Students offered art to make up their 
subjects groupings; most of the schools lacked qualified teachers; art materials and varieties of classroom activities; (5) 
Teachers were assigned to many periods in a term and as a result, they found it difficult to prepare all their lessons well. 

Also, Ityokan (1990) observed that irrelevant curriculum content, or poor teaching methods in secondary 
schools in Benue State affected interest in art among students. The study looked into, among others: types of art 
syllabus in operation; the contents of the syllabus in use; the types of art materials, equipment and facilities available; 
and teaching methods. The major findings were as follows: ( 1 )  the national approved art curriculum was in all the 
schools; (2) although scarcity of materials was apparent in most of the schools, all schools lacked basic art equipment 
and facilities for the successful learning of art; and (3) most of the teachers used methods which were not capable of 
generating and sustaining enough interest by (he student in art. 

Tade (1994) used the descriptive survey to investigate the problem of art education in junior secondary schools 
curriculum in Ogun State. His major findings are that half the number of teachers sampled were untrained. It was also 
discovered that a large number of the trained teachers were NCE holders. The major findings are: ( t )  majority of 
teachers were not in terms with what skilled objectives should be: (2) most of the teachers were not aware that are 
programmed should not subdue the students perception and imaginative growth; (3) most of the teachers just award 
marks arbitrarily lo students art work without following any criteria that were supposed to be used in art evaluation;  
and (5) there were no good materials and administrative facilities. 

Recommendations 
1. The   Federal   Government should   ensure that enough   qualified   art   teachers   are  employed 

(qualitative and quantitative) in the secondary schools so that the objectives set for this purpose are achieved. 
2. There should, be adequate facilities and materials for the successful implementation of the cultural 

and creative art programme to aid the attainment of the set objectives. 
3. There is the need for constant evaluation of the art curriculum at all levels of education in Nigeria 

to suit the teaching - learning and understanding of fine arts subject in general secondary school 
education. 

4. Federal Government should provide annual subvention specially for the purchasing of the art 
materials and the building of standard art rooms in secondary schools for proper learning to take 
place. 

Conclusion 
With the inception of the new National Policy on Education, Art Education has been made a core subject at 

the junior secondary school and an elective at the senior secondary school level. This article has highlighted the 
objectives of art at the secondary school, the art curriculum development and the cultural policy on creativity, the 
state of art syllabus and has reviewed previous studies on Art Education Curriculum in Secondary Schools. 

The performance of the unqualified Art Teachers suggests that they are not aware of the basic principles and 
practice of teaching. As suggested by Akolo (1990), the teacher should be acquainted with the principles and 
practice of education as well as the curriculum theories if he is to teach effectively. It is also noted that most of 
the teachers failed to adopt the appropriate methods for evaluating their teaching outcomes. Mbahi (1999) 
emphasizes that the evaluation of art teaching outcome should be considered in terms of the art teaching objectives 
attainments. 
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